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  Foreword

A Personalised Learning Support Plan in schools can be the culmination of a series of 
possible plans designed to address the specific needs of children where some form of 
adjustment to the educational program is necessary or where a special focus is required to 
modify the school environment.

Any child may need a Personalised Learning Support Plan at some time during their school 
life as they cover issues such as behaviour supports, attendance, social and emotional 
development, including an Individual Education Plan (IEP). This resource has been designed 
to assist parents positively discuss with schools the particular adjustments that may be 
necessary to be made by the school in order to maximize the child’s life options.

The process of collaboratively developing a plan enables the school, parents and where 
possible the child to get together to formulate their goals and clearly state what they expect 
of their time in school, both short and long term. In doing so it also clarifies the roles and 
responsibilities of all parties, including parents, in a positive supportive way.

For parents of a child with a disability, a Personalised Learning Support Plan allows them to 
positively focus on developmental issues other than focusing on the disability.

This resource has been designed to encourage parents of a child with a disability to get the 
most and best out of the process of developing a Personalised Learning Support Plan.

Taryn Harvey  | Chief Executive O�cer
Developmental Disability WA
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Why have we developed this guide? 
All families can and should contribute to their child’s education.  You are the one constant in 
your child’s educational development journey, while teachers and even schools can change 
from year to year.  You have an intimate knowledge of your child’s strengths, needs, interests 
and development.  It is vital that you share this knowledge and work together in partnership 
with your child’s school, to develop a Personalised Learning Support Plan that supports your 
child’s learning needs. 

A Personalised Learning Support Plan that is developed through positive partnerships has 
a number of benefits that supports a holistic approach of your child’s development and 
learning outcomes.

The ‘Personalised Learning Support Plans Used in Education’ provides you with an overview 
of this partnership process.  With this understanding you will be able to participate in the 
development process with your child’s school as an empowered partner.  Information on your 
rights and responsibilities, your child’s rights, and the school’s responsibilities to meet the 
needs of your child are also discussed.
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Getting Ready for the Collaborative Meeting Yes No

Discuss with your child about how they think school is going, what 
they would like to change and what they need to be successful at 
school. Record their feelings, concerns and ideas.

Discuss with other significant people in your child’s life such as family 
members, siblings and other carers about their views on your child’s 
strengths and areas of need. Record their feelings, concerns and 
ideas.

Reflect and record your child’s strengths, areas of need – 
academically, socially and physically

Reflect and record how your child interacts with others outside of 
school

Reflect and record strategies that do and do not work work well  

Reflect and record any questions you would like to ask, goals and 
ideas you would like to propose for the individual education plan

Results of your child’s most recent assessments conducted by 
professionals that maybe assisting your child (e.g. paediatric 
neurologist, psychiatrist, speech pathologist, occupational therapist, 
physiotherapist and psychologist) 

Reports, programs and recommendations by professionals assisting 
your child, that could be implemented at school (e.g. paediatric 
neurologist, psychiatrist, speech pathologist, occupational therapist, 
physiotherapist and psychologist)

Assistive technology or apps you would like to demonstrate at the 
case conference

Other

Phase 2 – Share Gathered Information 
Before the collaborative meeting your child’s teacher would also have gathered information 
on your child’s current level and performance to share at the meeting.  Your child’s teacher 
may have referred to previous assessments, reviewed previous reports, conducted further 
educational assessments and observed your child’s current performance in the learning 
program.  

If your child has a NDIS Plan please share it along with any other gathered information 
with your team.  By sharing this information it will enable the key stakeholders to have a 
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comprehensive picture of what your child is doing at present, their strengths, areas of need 
and how these areas of need are affecting their progress.  

Below are examples, of areas of need/s:  

Area of Need

Communication skills

Social skills

Academic skills

Independent skills

Physical skills

Emotional and behavioural regulation skills

Work skills

Health and wellbeing

As a team prioritise the areas of need in order, where your child is experiencing difficulties or 
the area that is of the greatest need at this current point in time.  

Phase 3 – Identify Outcomes
Now that you have identified the priority areas of need/s in the previous phase the next step 
as a team is to identify outcome/s within each area.  Outcomes are typically broad general 
statements of what you want your child to achieve.  Outcomes help establish the overall 
direction for and focus for the selected Individual Education Plan.  

To identify the outcome the following questions are addressed by the team: 

• What is your child’s current level of performance in the particular area of need/s?

• How has your child in the past performed in this particular area?

• Is the outcome achievable for your child?

• Is this outcome manageable in the class, school or home at this time?

• What might impact on achieving the outcome?
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Area of Need
Example of skills 
within area of 
need

Example of an 
outcome

Communication  
skills

• Listening to the speaker
• Following directions
• Expressing needs and 

wants
• Answering questions

Lucy will develop the skills to 
use her communication book 
to make requests. 

Social skills
• Taking turns
• Having a conversation
• Making friends
• Understanding non-verbal 

language

Gary will appropriately greet 
his peers.

Academic skills
• Reading
• Writing
• Maths
• Spelling

Jenny will develop her ability 
to count.

Independent  
skills

• Using money 
• Using technology
• Using transport 
• Looking after belongings

Minnie will use technology to 
access leisure activities

Physical skills

• Improving fine motor skills
• Improving gross motor 

skills
• Engaging in physical 

activity
• Physically accessing the 

environment

Jacob will walk using his 
walker.

Emotional and 
behavioural 
regulation skills

• Identifying emotions
• Expressing emotions 
• Managing emotions
• Control impulses

Benito will recognise when 
she is becoming angry and 
use appropriate strategies to 
manage her anger. 

Work skills
• Initiative
• Team work
• Self-management
• Planning and organising

Nina will complete a work 
task independently. 

Health and  
wellbeing

• Physical health
• Mental health
• Self esteem
• Relationships

Jodie will participate in 
physical education activities 
regularly. 
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The table below provides a detailed description of each letter in the SMARTER acronym:

Specific

Specific - To set a specific goal, answer the following questions:
• Who? Identify the team of people who will be involved in the goal 

process.
• What? Identify what needs to be accomplished.
• Where? Identify the location/s where the goal will be accomplished.
• When? Identify a timeframe for the goal accomplishment.
• Why? Identify the reasons, purpose of benefits of accomplishing the 

goal.

Measurable

To set a measurable goal, answer the following questions:
• How much? Identify actions, products or effort that can be used to 

track and measure your child’s progress.
• How many? Identify actions, products or effort that can be used to 

track and measure your child’s progress.
• How will your child know that they are making progress? Identify 

ways that you can let your child realise their progress so that they 
can stay motivated and on track.

Attainable 

To set an attainable goal, answer the following questions:
• What are the attitudes, abilities and skills needed to achieve your 

goal? Identify your child’s capacity to do what is being asked of 
them.

• What are the steps that need to be undertaken to achieve the goal? 
Identify a step by step plan to achieve the goal. 

Realistic 

To set a realistic goal, answer the following questions:
• What is the reason, purpose, or benefit of accomplishing the goal? 

Identify the relevance and importance of the goal to your child. 
• What effect will achieving your goal have on your child’s life or on 

others? Identify the relevance and importance of the goal to the 
various members of the team.

Timely 

To set a timely goal, answer the following questions:
• How long will it take to accomplish this goal? Identify a timeframe 

for the goal.
• When is the completion of this goal due? Identify a target date for 

the achievement of the goal. 

Evaluate 
To set a goal that can be evaluated, answer the following questions: 
• How often will you check on the progress of the goal?

Re - Write 

To set a goal that can re-written, answer the following questions:
• Who will adjust the goal to meet the new need? 
• Who will implement the changes?
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Sample Personalised Learning Support Plans 
Please note: every school has the flexibility to design their own Documented Plans, hence, 
the plans may look different from school to school or state to state.  However, all Personal 
Learning Support Plans no matter what they look like need to outline a plan to meet your 
child’s individual needs as well as specifying the resources and strategies required to meet 
those needs.

Sample 1 - Addressing the child’s academic needs

WA Local Secondary School

Student:  James Smith   Class:  Yr 7A 
D.O.B:  03.12.2004  Meeting Date: 25.02.2016    
Review Date:  Term 2 2016  Teacher:  Mrs. Diane Jones

Parent/Guardian: David Smith (Dad) Others present:  Mrs. Lucy Hope (Deputy Principal)
 Marie Smith (Mum)  Ms. Evelyn Heacox (Speech Therapist) from   
  Speech Therapy Services

Teacher’s Signature: _____________ Parent’s Signature:______________________

Date: _________________________ Date: ____________________________

D. Jones M. SmithD.Smith
29.02.1628.02.16
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Student: James Smith  Teacher: Mrs Diane Jones    Learning Area:  English

WA 
Curriculum 
Learning 
Outcome 

Entry skills Goal/
objective

Strategies & 
resources to 
meet goal/
objective

Strategies 
to monitor 
progress 

Literacy → 
Interpreting, 
analysing, evaluating 
ACELY1723

Content Description
Use comprehension 
strategies to 
interpret, analyse and 
synthesise ideas and 
information, critiquing 
ideas and issues from 
a variety of textual 
sources.

James has a Mild 
Intellectual Disability.  
James can currently 
read a two paragraph 
story written at 
the third grade 
level. Based on 
Bloom’s Taxonomy 
of Cognitive Skills 
Assessment James 
is able to recall facts 
(Level 1) about the 
story and respond to 
the following Level 1 
questions with 90% 
accuracy: What is 
...? How is ...? Where 
is ...? When did…..
happen? How did…. 
happen? Who were 
the main ...? Who was 
...?.

Given a two 
paragraph story 
written at the third 
grade level James 
will identify at least 
three differences 
(Bloom’s Taxonomy 
of Cognitive Skills 
Level 2) between the 
two main characters 
each day for five 
consecutive days 
independently by 
end of Term 1, 2016 
with 90% accuracy.

Resources
1. Compare and 

contrast template 
with two questions: 
What are the 
similarities? What 
are the differences?

2. Scaffolding 
checklist (e.g. 
gender, age, 
interests)

Strategies
1. Education Assistant 

(EA) will ask James 
to read the story 
silently.

2. EA will give James 
the template and 
the checklist. 

3. EA will initially use 
verbal prompting 
to help James 
learn how to use 
the template and 
checklist.

4. EA will gradually 
fade out prompting 
i.e. verbal 
prompting → visual 
prompt → gestural 
prompt →no 
prompting.

During the session 
the EA will collect 
data on the type and 
level of prompting 
that was offered to 
James to complete 
the task. At the end 
of the session the 
Education Assistant 
will share this 
information with the 
class teacher. Based 
on his progress the 
level of challenge of 
Bloom’s Taxonomy of 
Cognitive Skills Level 
2 comprehension 
questions will be 
adjusted.
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